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THE SEVENTH GRADE SOCIAL STUDIES PROJECT OF THE 
MILWAUKEE PUBLIC SCHOOLS WAS DESIGNED TO STRENGTHEN THE 
WORK-STUDY AND COGNITIVE SKILLS OF DISADVANTAGED PUPILS IN 
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IN THE TEACHER-STUDENT RELATIONSHIP. SUGGESTIONS FOR PROJECT 
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MEASUREMENT INSTRUMENTS ARE APPENDED. (NH) 
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ZHTRODUCTIOir 

In January, 1966, the Hiliiankee Public Schools rocolTod landing under 
Title I of the ^ementary and Secondary Education Act and implemented a 
serenth grade social studies project designed to meet the needs of educationally 
disadyantaged pupils. ?he report that follows describes the project ebjec- 
tires procedures ssid the extent to which the project has accomplished 
the goals established for it. 



General Purposes of the Project 

The purpose of this project was to strengthen worlc/study and cognitire 
skills in the social studies area for disadrantaged students. It was also 
expected that student attitudes toward their role in society would Improre 
through increased knowledge of our culture. 

Significance of the Project 

Disadrantaged youngsters are often characterised as being psychologically 
inade<|nate in work/study and cognitire skills and in their knowledge of 
social studies. Because of this inadequacy they do not understand, accept, 
and/or participate in the social, political and economic system within the 
latitude prorided by our society. These pupils lack the normal skills, 
knowledges and attitudes which are appropriate for the giren chronological 

age. 

Attei^ts by indiridual teachers to work effectirely with approximately 
150-180 children per day in the secondary school indicate that this number 
of students sererely limits successful instruction with this type of pupil. 
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eurrlealiMi iiq^.OKtn«ii» pravijdii^ jddltlQnal ma^ tpgtttber with smaller 
class sises was expected to faworably affect teaching and learning. 



Project Dates 

The project is a continuation of the Serenth Grade Social Studies project 
originally implemented in January ^ 1966. This evaluation covers the period 
of tine from Septeniber 6 , 1966 through June 16^ 1967. 



Project Objectives 

The specific objectives of the project are: 

— To strengthen the work/study and cognitive skills as 
they relate to the study of history and the social 
sciences^ 

To increase the pupil's knowledge of the background of 
our present technology and social institutions (culture) 
which is not acquired through the present organization 
of the seventh grade course of study^ and to increase 
insight into the status of these technologies and in- 
stitutions in our culture today ^ 

— To capitalise on the skill and knowledge acquisition 

described above to lead pupils to consider their attitudes 
toward their role in our society. 
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PROJECT POPUUTION 



The project operated in six central city junior high schools which 
contained large numbers of pupils defined as educationally disadrantaged. 
Table 1 prorides a summary of project schools and class enrollments* 



TABLE 1 

PROJECT SCHOOLS AND CLASS ENROLLMENTS 



Schools 


Semester 1 

Classes Students 


Semester 2 

Classes Students 


Fulton Junior High 


4 


61 


4 


60 


Kosciuszko Junior High 


2 


31 


3 


45 


Lincoln Junior Hl^ 


4 


47 


4 


52 


Rooserelt Junior High 


3 


43 


3 


44 


Walker Junior High 


3 


47 


3 


46 


Wells Junior High 


4 


59 


4 


59 


Total 


20 


288 


21 


306 



A total of 288 pupils were serred by the project during the fall semester 
and 306 during the spring semester* Host of the pupils were in the project 
two semesters* One teacher was assigned to each of the six project schools* 
They each taught between two and four project classes. In three cases the 
teacher also, tauc^t classes in the ninth grade citizenship project* 














Selection Procedures 



The following criteria were generallj used to select students: 

1. Low pupil mental abilities. 

2. Scores below the city^^de mean on the Iowa Test of Basle 
Skills. 

3. Orerall grades that arerage C-IMJ. 

4. Low aehierenent scores. 

5. Reeoomendatlon fron the teacher or guidance counselor 
indicating the student needed to. issprsme in attitude^ 
but was not a behaTloral problem or dlsn^iTS to the 
point that would preeluide.hls being able to profit 
from an E.S.E.A. class experience. 

Project Operational PiSceduree 

Two to four special classes were established in each school idth an 

enrollment of approxinately 15 pupils who had known, defi c ie nc ies in skills 

% 

and knowledge in the social studies area. All students were either first 
or second semester serenth graders. 

The curriculum of the serenth grade was revised. A c c a plete| y new 
course of study and a curriculum guide wa s written. by> the si^p>enl Kij) ^ ■ staff 
and social studies teachers. It presented a brief survey of the history of 
western civilisation and a modl^ed anthropological approach to a se^^es of 
units 9 each dealing with a cultural unlTcrsal. After the historical survay 
section^ the units dealt with the study of the evolvement of manAs procedu^^ 
for dealing with food, clothing, shelter, transportation-janfil other needs. 

In the second semester of the project topics included moro hbatrast^ matters 
of the evolvement of our present social institutions such as the family, 
economic system, government^ syatssi and art forms . Each of these topics 
was studied historically and contemporaneously. Ih-depth consideration was 
glTon to the matter of effectlTO participation in these institutions as a 
eitiseii here and new. 













The teachers used the cooperatively planned curriculpi guide to aid 
them in their classi*oom activities. A project supervising teacher iforked 
closely with all project teachers to assist them in their classroom 
procedures and i«ith special materials. 

Provision was made for one additional preparation period for each 
project teacher to facilitate the reorganisation of the curriculum as 
indicated and to identify and develop study materials for pupils in 
order to iaqf>lement this reorganisation. 

Additional instructional materials appropriate for the revised 
curriculum together with special audio-visual materials of instruction 
that could correlate with the course of study were obtained. 
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EVALUATION PLAN 



Research Design 

A test-retest design was used to evaluate changes in pupil achievement 
and attitudes. The following instruments were used to measure project 
objectives. 

1. Two alternate forms of the Styford Achievement Test. Intermediate 
Level 2 , part B (Study Skills) were used to evaluate changes 

map reading and chart reading skills. 

2. The Seventh Grade Social Studies Test is a revised version of 
a test which was formerly called the World Civilisation Test . 

It was written by the supervising teacher and research 
associate and was designed to measure specific content 
knowledge contained in the newly written course of study. 

3. The Pupil Attitude Seale was developed during the fall 
semester by the research staff and was speeifieally designed 
to be closely related to the content-based attitudes which 
the teachers were attempting to teach through the new course 
of stu^. It consisted of twenty items which were read 
aloud to the students by a member of the research staff to 
avoid handicapping those students with readi^ difficulties. 

The students were asked to respond on an answer sheet by 
indicating one of ^ve possible answers to the statement: 

1. strongly agree 

2. agree 

3. undecided or don't know 

4. disagree 

5. strongly disagree 

Eight of the items were positive statements regarding a person's 
role as a citizen and twelve were negative. 

4« All project teachers were asked to ccmplete a twenty item 
Teacher Questionnaire indicating the effectiveness of 
project procedures and activities. 

5. A Principal Evaluation form was designed to allow principals 
in project schools to rate the extent to which the project 
had aeccmplished its objectives of improvement in the 
following areas; 

1. teacher-learning environment 

2. teaching performance 

3« pupil attitude 

4. personal development of pupils 

5. curriculum materials 

6. supervision 

A copy of all locally devised instruments appears in the Appendip. 



o 
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Saayle Selection 

The evaluation samples consisted of four randomly selected 7B classes 
and eight randomly selected ?A classes. This san^le size represents 
approximately 3/5 of the total project population. It included at least 
one cl^ss in each project school. 

Data €ollectlon Schedule 

Table 2 provides a summary of data collected: 
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TABLE 2 

DATA COLLECTION SCHEDULE 



Instrument 


Adminis- 

tered 


Adminis- 

tered 


Month of 
Administration 




bjr 


to 


Sem* I 


Sem. II 


!• Stanford Achieve- 
ment Interaediate II 
Form W-X 


Teacher 


Four randomly 
selected 7B 
classes 




Nay 


2. Stanford Achieve- 
ment Intermediate II 
Form X 


Teacher 


All 7A pupils who Sept.- 
were in the project 
during the spring Jan* 
semester 1965-66 




3. Stanford Achieve- 
ment 


Teacher 


Six 7B classes 


Feb. 


May 


4* 7th Grade Social 
Studies Test^ Parts 
2, 3, & 4 


Teacher 


Six 7B classes 


Feb. 


May 


5* 7th Grade Social 
Studies^ Part 1 


Teacher 


Four 7A classes 


Feb. 


June 


6. 7th Grade Social 
Studies, Parts 
2, 3, & 4 


Teacher 


Four 7B classes 


Sept.- 

Jan. 




7* Pupil Attitude Scale 


Research 

Associate 


Five randomly 
selected classes 




Feb. 

May 


8. Teacher Questionnaire 


— 


All project 
teachers 




June 


9. Principal Evaluaticm 




Six principals 
in project 
schools 




June 









o 
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Procediires for Analysis of Data 



Changes in aehieyement were evaluated using a test-retest design. 

The slgnlflcanee of the gain from the pretest to the post-test was statisti- 
cally analysed by the use of a "t” test. 

A total score was derived on each pupil's attitude scale by summing the 
sealed values for each of the twenty items. The individual items were 
weighted 5-4-3-2-1. The student was ^ven a higher valuo if he agreed 
with positive items or disagreed with negative items* The totml scores 
on the pretest were compared with the post-test total scores by means of 
a "t” test. A ”t” test was also run between individual items to determine 



change from pre to post test. 

All quantifiable responses on the teacher questionnaire were tallied. 
A conqplete tabulation of responses appears on the sample questionnaire in 
the Appendix. Non-quantlfiable responses were grouped when similar and 
paraphrased. All responses on the principals' evaluation were summarised 
in a Table. A mean was computed. 



Limitation of Data Collection Procedures 



1. The absence of a comparison group severely limits the 
design and the conclusions that can be drawn from the 
evaluation. 



2 . 



The development of instruments designed to measure specific 
content and attitudes being taught through the new course 
of study was not completed until the second semester. The 
complete evaluation of certain course content and attitudes 
was not ijiqplemented until the beginning of the spring 
semester. 
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RESULTS 



Cognitive Skills 

Gains in social studies cognitive skills uere ■easured during the 

f 

fall semester with parts 2, 3, and 4 of the Seventh Grade Social Studies 
Test (formerly called Western Civilization Test) and part 1 during the 
spring semester. The results are reported in Table 3. 



TABLE 3 

INITIAL AND FINAL RAW SCORE MEANS ON SEVENTH 
GRADE SOCIAL STUDIES TEST 



Group 


N 


Mean 

Pre 

Test 


Mean 

Post 

Test 


Difference 


value 


Four project 
classes: 












Fall Semester 


48 


9.62 


26.39 


10.77 


12.78i» 


Spring Semester 


66 


4.12 


6.20 


2.08 


6.28 



4H(5tatistieally significant at .01 level 



Six spring semester 7B classes were given the complete Seventh Grade 
Social Studies Test pre and post^ parts 1, 2, 3> and 4* The results of 
the spring semester testing are reported in Table 4* 
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TABLE 4 



INITIAL AND FINAL RAW SCORE MEANS ON SEVENTH 
GRADE SOCIAL STUDIES TEST 
(Spring 1966-67) 



Group 


N 


Mean 


Mean 


Difference 


«t« 




Pre 


Post 


1 

4 


value 






Test 


Test 







Six 7B classes 91 10.36 20.0? 9.71 16.41*» 



^HfStatistleally slgnlfieant at .01 level. 

Stndy Skills 

Gains in social studies study skills were measured during the fall 
semester with the Stanford Achievement Test^ part B. The results of 
testing fall semester 7A*s are reported in Table 5. 

TABLE 5 

INITIAL AND FINAL RAW SCOR^ KEANS ON 
STANFORD ACHIEVEMENT TEST^ PART B 

(Fall 1966-67) 



Group 



N Kean Mean Difference "t" 

Pre Post value 

Teat Test 



Eight Project Classes: 



Pall Semester 7A*s 94 14*52 16.17 1*65 6.07** 



^^Statistically significant at .01 level. 



o 
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Pall semastar 7B»a aho wara in tha projaet for tha ftdl yaar wara 
prataatad in Saptanibar and poat-tastad in May on tha Stanford AehiaraBant 
Taat. Raaulta for four randomly aalactad elaaaaa ara raportad. in Tabla 6. 

TABLE 6 



INITIAL AND FINAL RAW SCORE MEANS ON 
STANFCNiD ACHIEVEMENT TEST^ PART B 
(1966-67 School Taar) 



Group 



N 



Maan 

Pra 

Taat 



Maan 

Poat 

Taat 



Diffaranea 



lit It 

Talua 



Four 7th Grada Claaaaa 41 



10.98 



U.39 



3.41 



4.59fM^ 



aastatiatleally aignif leant at .01 laral. 

Spring aamaatar 7B*a who wara nawly addad to tha projact wara prataatad 
in Fabruary and poat-^aatad in May with tha Stanford Achiavamant Taat. Tha 
raaulta for aix randomly aalactad elaaaaa ara raportad in Tahiti 7. 

TABLE 7 



INITIAL AND FINAL RAW SCORE MEANS ON 
STANFORD ACHIEVEMENT TEST^ PART B 
(Spring 1966 - 67 ) 



Group 



N 



Six 7B Claaaaa 



87 



Maan 

Pra 

Taat 


Maan 

Poat 

Taat 


Diffaranea 


«t*» 

Talua 


11.47 


16.51 


5.05 


5.60»* 



wwstatlatlcally aignificant at .01 laral. 



13 




The data Tablet 3 to 7 ijidieate that; ia general^ project papilt 
hare iaprored eigniflcaatly in their eognitlTe tkillt in Social Stadiee 
areas and in their study skills. Ho generalisations beyond this can be 
drawn since no conparison group was tested which would hare indicated 
how mch of this increase can be attributed to the project procedures 
and actirities. 

Pupil Attitude Scale 

Fire randoBdy selected 7A classes were giren a fire point attitude 

scale pre and post. A total score was calculated for each pupil by 

sunoing responses cm individual items. The most positire response on 

each item was worth fire; the most negatire was worth one. A "t" test 

was run on the total scores between the pretest and the post**test. The 

0 

results are reported in Table 8. 

TABLE 8 



INITIAL AND FINAL MEAN SCORES 
ON ATTITBDE SCALE 
(Spring 1966-67) 



Group 


N 


Mean 

Pre 

Test 


Mean 

Post 

Test 


Difference 


raltte 


Fire project classes 


68 


67.81 


78.21 


10.40 


3.24^** 



ewstatistically significant at .01 lerel. 













mm. 
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In ordnr to iUrthor oralnate attitudes toward speelfie seals iteas a 
**t" tost was run on indlTiduai Itens between the pretest and the post-test* 
The results of the analysis are reported in Table 9. 

The data in Table 9 indicate that attitude toward eight of the twenty 
areas of citizenship have inprored significantly during the second semester « 
This is more iaq^rorement than would be expected by chance; No specific 
items decreased significantly* Li general^ it can be stated that attitudes 
toward citizenship hare inprored. In the absence of a cosq^rison group 
it is not possible to determine what might hare occurred without the 
project aetirities during a ecoparable period of time. 
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TABLE 9 



INITIAL AND FINAL MEANS ON 
ATTITDDE SCALE BT ITEM 
(Spring 1966 ^ 7 ) 

N«79 




«estatitticall7 significant at .05 
«a^tatistieally significant at .01 



Icrsl. 

lerrel. 
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Attitude Toward 


Mean 

Pre 


Mean 

Post 


Diff. 


Talus 


1. Protection from harm 


4.18 


4.46 


.28 


2.U3** 


2. 1(7 education 


4.08 


4.09 


.01 


0.00 


3 . Shoreling snow from my walk 


3.35 


3.27 


-.08 


-0.00 


4. Policeman 


3.10 


3.83 


.73 


3 . 79 ** 


5 . Police and fire protection 


3.89 


4.02 


.13 


0.61 


6. Ekqplcyees responsibilities 


3.40 


3.56 


.16 


0.83 


7. The job of an alderman 


2.97 


2.87 


-.10 


-0.57 


8. Rights of people 


4.12 


4.02 


-.10 


^.58 


9 . Keeping up my yard 


3.48 


3.80 


.32 


1.64* 


10. Hsr teenage group 


3.60 


4.00 


.40 


1.94* 


11. Changing the law 


4.17 


4.06 


-.11 


-0.64 


12. Teenager's rights 


3.64 


3.94 


.30 


1.64* 


13 . Teachers' rights 


3.26 


3.49 


.23 


1.26 


14 . Painting St fixing our home 


2.47 


3.36 


.89 


5.36^H^ 


15 . Keeping parks clean 


3.18 


3.97 


.79 


1.30 


16. Obeying laws 


3.51 


4.16 


.65 


3 . 77 ** 


17 . Responsibilities as children 


3.87 


4.24 


•37 . 


1.98* 


18. The constitution 


3.46 


3.65 


.19 


1.17 


19. Teenage rights 


3.93 


4.01 


.08 


0.00 


20. Respwasibilities of citizens 


4.45 


4.35 


-.10 


-0.81 




liS^ESSiB 
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Teachftr Qaestionnaire 



Teacher queetionnairee were returned eleven of thirteen project 
teachers. The following generalisations can be drawn from the responses 
of project teachers in all three E.S.E.A. secondary social studies projects: 
1 . 



The E.S.E.A. secondary social studies projects have generally 
been effective for disadvantaged pupils in strengthening 
their work/study and cognitive skills in the area of social 
studies and in increasi^ pupil knowledge of course content. 



2 . 



General positive changes have been observed by teachers 
regarding project pupils' attitude toward their role in 
our society. Positive changes have been observed in 
behavior^ conduct and notivational level. 



3. 



Ten of eleven teachers indicated that the project pronoted a 
narked positive change in teacher-student relationship. The 
other teachers called it a slight positive change. 



4 . 



All eleven project teachers said that the instructional 
naterials had generally been appropriate for the classes. 
They reported a general frequent use of special equipment. 



5. 



All eleven teachers felt that the students selected received 
nore benefit from this type of class setting than they would 
have from a regular class. 



6 . 



Two teachers indicated that the selection criteria for 
students to be included in the project should be made 
more specific and made known to all personnel connected 
with the project. 



Three teachers said they felt that the project should be 
expanded to include more pupils and .morb schools. 






Principal Evaluation 

A school principal evaluation form was used to obtain opinions indicating 
the extent to which the project had accomplished some general educational 
objectives. The principals were asked to respond only to those items relevant 
to this project. The data from this form are shown in Table 10. 
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TABLE 10 



PRINCIPALS* EVALUATION OF THE EFFECTIVENESS OF 
THE SEVENTH GRADE SOCIAL STUDIES PROJECT 
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Inq^rorenent in: 



Nuinbar of Ratings in Each Category 
Oat- Satis- Unsatls- No 



standing factory factory opinion 

3 2 1 0 



Mean 

Eating 



Teacher-Learning 

Environment 


1 


2 


2.333 


Teaching Performance 
in this A]^a 


1 


2 


2.333 


Pupil Attitude 




3 


2.000 


Peraonal Development 
of Piipil 




3 


2.000 


Curriculum Materials 


2 


1 


2.667 


Supervision 


2 


1 


2.667 



The data in Table 10 indicate that principals rated the project as 
either satisfactory or above in all six areas listed. This would indicate 
that they perceive the project to be accomplishing these goals. 
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SUMMARY 

The SeTenth Grade Social Studies Project of the Mlliraukee Public 
Schools was designed to strengthen the work/study and cognitive skills 
of disadvantaged pupils in the social studies area. It was expected that 
the pupils' knowledge of course content would increase and that the project 
students' attitude toward their role in our society would improve. The 
project operated in six central city junior high schools from September 
6 , 1966 to June 16^ 1967* The project emphasized a revised curriculum 
based on a modified anthropological approach to teach pupils appropriate 
roles in group living. Smaller class sizes and extensive use of special 
instructional materials were essential aspects of the project. 

Strengths df the Prb.lect 

1. Project pupils have made general gains in cognitive skills 
and work/study skills and have acquired knowledge about 
course content as measured by standardized and locally 
devised tests. 

2. Pupils have iBq)roved their attitudes toward their role in 
society as measured by an attitude scale and teacher 

and principal observations. 

3 . Project teachers have observed changes in a positive direction 
in the area of pupil behavior ^ conduct and srativational 
level. 

4 . The teacher-student relationship has improved in general. 
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Sliggestlong for Improvement of the Project 

Teachers indicate that the selection criteria for 
inclusion of pupils in the project are not specific 
enough. Clearly defined criteria need to be 
eononunicated to all project personnel. 

2. The objectives of the project need to be written Bore 
clearly in behavioral terms. 

3. Some sort of comparison group needs to be located in 
order to fully evaluate the effects of project pro- 
cedures and activities. 

The overall effect of the project has been positive. The stated 



objectives for helirLng disadvantaged pupils have been met 
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APPENDIXES 



Pupil Attitude Seale 
Teacher Queetlonnaire 
Principal Evaluation Form 









Appendix A 

STUDENT ATTITUDE SCALE 
7th Grade Social Studies 



Directions! "Fill out the blanks at the top where it asks for your name 
etc. Even thoui^ there is no blank put down the hour of this class in 
the space under where your teachers name is printed." 

"This is not a test. It will not affect your grades in this class 
or in any other class. I want to know how you feel about some things. 
You have the answer sheet. I am going to read a statement and I want 
you to decide if you agree or disagree with it. Look at the key. If 
you Strongly agree, circle SA, If you Agree, circle A, etc." 

I will read each statement two times. VHien I read the word "I", 
pretend that it is you reading the statement and tell me how you feel. 
Each statement should have only one circled answer. 



1. As a member of a city I have a right to be safe from harm. 

2. If I don’t take advantage of a chance for an education I am not living 

up to ny responsibility. . 

3. If I don’t shovel the snow from the walk near my house I am hurting no 
one but my self. 

4. Citizens should cooperate with a policeman if they like him. 

5. Citizens who do not use police and fire protection should not have to 

help pay for them. 

6. Workers who don’t produce good products are being unfair to their 
employers. 

7. An elected alerman has only one job, to protect the rights of voters in 
his part of the city. 

8. There is no reason for me to try to protect the rights of people 
I do not know. 

9. If people allow garbage to lie in their yard they hurt the rights of 
others. 

10. As a member of a teenage group I should do what the group tells 
me to do. 



S1F7 
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11. The beet way for me to change an imfair law is to disobey it. 

12. Teenagers have no rights of their own. 

13. H^en a student disrupts a class activity he is taking away some of 
his teachers rights. 

14* If people don’t paint and fix their home they are hurting the rights 
of others. 

15* Special people are hired to take care of public parks and they 
don’t need my help. 

16. A person should obey the laws that he thinks are good for him. 



17. Parents have responsibilities to their children^ but children have 
no responsibilities to their parents. 

18. Rights guaranteed by the Constitution must be earned by living up to 
responsibilities . 

19. Teenagers should have the same rights as adults. 

20. All of the citizens living in a neighborhood are responsible for 
improving it. 
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MILWAUKEE PUBLIC SCHOOLS 
Division ot Curriculum and Instruction 
Department of Psychological Services 
ahd Educational Research 

Secondary Social Studies Teacher Questionnaire 

^o.1ect (S«1P) Grade taugh t 



1. How effective have the special E.S.E.A* Outstandin g ^ 

project classes been for disadvantaged Very effectiv e 4 

pupils in strengthening their vork/study Adequat e /, 

and cognitive skills in the social studies? Somewhat limite d 

Ineffective 



2. How effective have the project classes Outstandin g 

been in increasing the pupils* knowledge Very effectiv e a 

of the course content? Adequat e 



Somewhat limited 

Ineffectiv e 

3. Briefly describe how the activities in your project classes differ 
from regular social studies classes. 



h. What general changes have you observed Marked positiv e A 

in the project students* attitude toward Slight positiv e 7 

their role in our society? Non e 

Slight negativ e 
Marked negativ e 

5. Please check ( s/) any of the following E.S.E.A. instructional equip- 
ment which was m^e available in your classroom and the extent to 
which each was utilized in your classroom by using the following 
code numbers: 

U a Used extensively (Once or twice per week) 

3 « Used frequently (Many times during the semester, but not every week) 
2 « Used occasionally (A few times per semester) 

1 « Not used at all 

Available ( v/) 

10 

— 10 

— ID 

9 

9 

lu 

5 



Equipment 

Skills-building kits 
Mkp skill kits 
Films & Filmstrips 
Overhead Transparencies 
Phonograph records 
Special supplementary texts 
Supplementary paperbacks 
(others) . 



1 

0 



— r- 
6 


“3“ 

3 


a 


T 


5^ 




S 




4 


4 


7 


3 


I 



k 

2 

2 

6 

1 

3 

1 
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6. What changes did you observe in the motivational 
level of the students in the project classes? 


Marked positive 


5 




Slight positive 


6 




None 








Slight negative 








Marked negative 






7. What changes did you observe in the general 
behavior and conduct level of students in 
project classes? 


Marked positive 


8 




Slight positive 


3 




None 






Slight negative 








Marked negative 






8. What.^ff^ct did the project have on promoting a 
closer teacher-student relationship? 


Marked positive 


10 




Slight positive 


1 




None 








Slight negative 








marked negative 






9. How would you rate the help that you received 
from your Supervisory Staff? 


Outstanding 






Very cood 


6 




Good 








Pair 


1 






Inferior 






10. What do you think generally about the procedures 
being used to evaluate this project? 


Outstanding 






Very eood 


Y 




Good 








Pair 








Inferior 





11. What general reactions toward the project have you 
observed from teachers in your school not directly 
associated with E.S.E.A. projects? 



Very favorably 6 

Someidiat favorably 4 
Nsutra7- 



S 0 iinv)h 5.1 'IT) ’.-t ‘rorably. 
Very unfavorabl: / 



12 . 



How do you evaluate this project *s overall effect 
on disadvantaged children? 



Very favorably^ 



Somewhat favorably 4 
Neutral 



Somewhat unfavorably. 
Very unfavorably 



13. 



How do you evaluate overall effects of the 
Elementary Secondary Education Act projects at 
your school on disadvantaged chjldren? 






Very favorably. 



Somewhat favorably A- 
Neutral 



SoTPewhet vinfavorably. 
Very vr.'.rA'ro?;5ibly. 



o 
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14* Do you feel that the students selected for the 
project classes received more benefit from this 
type of class setting than they would have from 
a regular class setting? 




15* Have the instructional materials generally been 
appropriate and satisfactory for the classes? 



Yes 11 

No 



16. Did you feel that you personally have been 
sufficiently involved in the structuring and 
planning of this project? 



Yes 

No_ 



10 

"T 



17* Do you feel that you would benefit from additional Yes^ 
inservice orientation sessions? No__ 



IS. >/hat in your opinion is the most helpful feature in this project? 



19. l^at in your opinion is the least helpful feature in this prc,; ? 



20. ^at changes would you make in this project? 



If there are any other comments that you wish to make, i >f.-. free 

to do so here: 
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